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e to believe

). Too long dismissed as merely kids being kids or rites of

“bullying behaviors such as physical aggression, intimidation, public
umiliation, and sexual harassment have been ignored and somelimes even

glorified in our secondary schools.

Further complicating the issue, the bullying dynamic is often firmly entrenched
by the high school years, and groups and cliques are already well established
within the student hierarchy. In fact, many students who bully are well known and
considered part of the most “popular” groups. They often are the focus of aitention
and have social prestige among both the adults and the student body.
Unfortunately, students who are either victims or bystanders may
also be solidly entrenched in their roles, convinced that butlying
is an inevitable part of school life.

THE CONSEQUENCES OF BULLYING
Unchecked, bullying and harassing behaviors have serious
academic, physical, and psychological consequences
for student victims. Research confirms that bullying,

aggression, and violence in our schools lead to impaired
THE FACTIS ...

Some degree of bullying and
harassment happens in school,
every day, everywhere.

readiness for learning and academic achievement,

increased absenteeism, and higher dropout and failure

rates (Olweuns, 1003; Hodges, Malone, & Perry, 1997;

Elliott, Hamburg, & Williams, 1998; National Center for
Education Statistics, 2003). These aggressive behaviors
also cause physieal, social, and emotional distress for the
victims and bystanders. For the high school victim, feelings
of humiliation and rejection can become increasingly intense,
leading to pervasive feelings of hopelessness and depression.
As for the bystanders—those students who witness daily acts
of bullying and aggression—{eelings of guilt and powerlessness can
lead to a lowered sense of self-respect and. self-confidence. In some cases, the
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bystanders themselves become part of the problem by encouraging and emulating
the aggressors’ behaviors to gain attention and approval from the group.

We have learned that ignoring these behaviors can result in tragic consequences
with far-reaching effects for the sindents, families, schools, and communities
involved. In extreme cases, victims of prolonged bullying ‘
and harassment have committed suicide or
“bullycide” as a way to escape the torment (Marr
& Field, 2001). In other rare cases, students
have reacted violently to bullying by taking
weapons to school for revenge. A U.S. Secret
Service and U.S. Department of Education
study of school shooting incidents reported that
many of the shooters had suffered “bullying and
harassment that was longstanding and severe” (U.S. Secret

Service National Threat Assessment Center, 2000). More than two-~thirds of the
school shooters had “felt persecited, bullied, threatened, attacked, or injured by
others . . . and a number of the teenagers had suffered sustained, severe bullying
and harassment” (Vossekuil, Fein, Reddy, Borum, & Modzeleski, 2002).

Dealing with bullying and harassment at the high school level is also challenging
for adults. These behaviors can be difficult o identify and address because they
are often expressed subtly and indirectly. Perpetrators become savvy about where
and when to target victims, and their peers are often too intimidated to speak
up and so remain silent. When students and adulis ignore bullying behaviors, a
dangerously negative school-wide code of silence commonly develops as part of the
school culture. This ongoing silence and failure to confront the issues of bullying
contribiute to a pervasive climate of fear that damages and disrupts the educational
process and the educational community as a whole (Oliver, Hoover, & Hazler,

1994).

A BOOK SPECIFICALLY DESIGNED FOR HIGH SCHOOL

Since we know that bullying exists in every school, the question is this: How do we
address this pervasive problem? Fortunately, schools today are being increasingly
proactive about addressing the issues of bullying and harassment As Garrett
(2003) states in her book Bullying in American Schools, “Good schools are
proactive and deal with it promptly, firmly, and fairly. Bad schools sweep it under
the carpet, blame the victim of bullying, or make lots of impressive noises but take
no substantive action” (p. 36). There is solid evidence that “if a concentrated effort
is made, the amount and the severity of bullying can be reduced dramatically”
(Garrett, 2003, p. 50).

Bully-Proofing for High Schools (BPHS) is a comprehensive prevention program
designed specifically for high school students. It capitalizes on the fact that
teenagers are up to the challenge of exploring the more abstract concepts of power
and influence and are enthusiastic about learning how to manage and direct their
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own power for the common good. Youth welcome the opportunity to explore the
issues presented in the BPHS program and to work with adults to ereate safe school
environments that benefit all members of the school community. The program is
written for high school professionals interested in using our greatest resource—the
students—to assist in creating a safe and caring school environment where teachers
can teach and students can learn.

FOUR CRITICAL REASONS TO ADDRESS BULLYING AND
HARASSMENT IN HIGH SCHOOL

Four compelling reasons form the foundation for why high schools must
intentionally address bullying and harassment.

1. Incidents of bullying and harassment occur frequently, and many
feel anxious and unsafe.

¢ Six out of ten American teens witness bullying and harassment at least
once per day {Calhouxn, 2003).

¢ In a survey of more than 15,000 secondary students at public and private
U.S. schools, 30% of students reported being either bullies, victims, or both
(Bowman, 2001}.

¢ Thirty-six percent, or more than one in three high school students, say they
don’t feel safe at school (NSSC, 2001), and 5% avoid one or more places such
as bathrooms, hallways, and cafeterias for fear of being victimized (NCES,
2003).

4 From a group of 16,000, more than two-thirds of students 14 to
17 years old report there is a group of students in their school
who intimidate others with few or no consequences (NCES,
2003).

2. Bullying has serious physical, psychological, and
emotional consequences,

& Victims of bullying experience high levels of
stress that affect their physical health and well-
being. Students report these physical symptoms
as a result of school bullying: loss of appetite,
loss of sleep, excessive worry, stomachaches,
headaches, and feeling sick every morning about
going to school (Rigby, 1998).

4 Research indicates that depression is a common
symptom experienced both by victims of bullying
and by bullies themselves (Espelage & Swearer,

2004).
4 Targets of bullying show higher levels of insecurity, —Samantha Vish,
16 years old

anxiety, depression, loneliness, unhappiness, physical and
mental symptoms, and low self-esteem (Nansel, OQverpeck, Pilla,
Ruan, Simons-Morton, & Scheidt, 2001).
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+

¢

Bullies suffer life-long consequences of their own behaviors, They are more
likely to have poor grades, to smoke, and to use alechol (Garrett, 2003).
Aggressive adolescent behavior is a predictor of later problems including
delinquency, substance abuse, depression, dropping out of school, early
parenthood, and child and spousal abuse (Garrett, 2003).

3. Academic achievement and success are negatively affected by
bullying and harassing behaviors.

+

Research confirms that bullying, aggression, and viclence affect learning
by impairing readiness and lowering rates of concentration (Olweus, 1993:
Hodges, Malone, & Perry, 1997; Elliott et al., 1998; NCES, 2003).

Students victimized by bullies have difficulty concentrating on their
schoolwork and demonstrate “marginal to poor” academic performance
(Nansel et al., 2001).

Over the past decade, up to 544,000 tenth through twelfth grade
students have dropped out of school (Kaufman, Alt, & Chapman, 2001).

" Approximately 10% of high school students report dropping cut of school

for reasons associated with being bullied or harassed (Garrett, 2003).
Four onf of ten teenagers report that the negative hehaviors of other
students in their schools “definitely” or “somewhat” interfere with their
school performance (NSSC, 2001).

4.Unaddressed bullying and harassment in schools can lead to
exlreme violence,

+

Half of all violence against teenagers oceurs in
school buildings, on sehool property, or near
the school (National Institute for Dispute
Resolution, 1999; Garrett, 2003).
Vietins of prolonged bullying and
harassment can react by becoming
either withdrawn or aggressive and
in exireme cases suicidal or homicidal
(Garrett, 2003).

One-third of respondents to a National School
Safety Center survey stated that vietims usually plan
ways to retaliate against the bullies (2001).

Suicide is the third leading cause of death for people 15 to 24 years old in
the United States (American Academy of Child and Adolescent Psychiatry,
2004). The emotional abuse suffered by the victims of bullying can, in
extreme cases, result in the vichim becoming severely depressed and
committing suicide. Mental health professionals have recognized the
potential association hetween bullying and the risk of suicide.

Many students who bring weapons to school do so because they fear being
bullied and harassed. Students who have actually used weapons to attack
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others in school shootings report having been bullied. Seventy-one percent
of attackers interviewed by the Secret Service reported being “persecuted,
bullied, threatened, attacked or injured by others prior to the incident”
(Vossekudl et al., 2002).

FIVE CHALLENGES UNIQUE AND PERTINENT TO HIGH
SCHQOLS

Creating schools with climates that are psyehologically safe and free of harassment
is important for every level of education, but it can be an especially challenging
task in high schools. The BPHS program is written specifically for educators and
addresses issues that are unique to the high school level. Listed here are five such
challenges and solutions offered by the BPHS program.

Challenge #1: Size and Departmentalization

As school size increases, the quality of school climate decreases.
Although there has been a push toward the development of smaller learning
communities within schools, the reality exists that large high schools are the norm
in our country. Not surprisingly, three out of four teenagers today attend a high
school with an enrollment of more than 1,000 students. In addition, many of our
high schools are heavily departmentalized to manage this large number of students
and their scheduling needs. Unfortunately, both of these characteristics—-large
size and departmentalization—often encourage a content-centered rather than
student-centered focus, which can lead to a sense of isolation and anonymity for
both students and teachers. Bullying, harassing, and other violent behaviors thrive
in a large school environment that is not unified by a sense of community and by
commitment to the creation of a safe school climate.

Solution

The BPHS program is a comprehensive climate change program designed
specifically for high schools. The main focus of the program is building a
positive school climate through the development of a caring
community of students and adults who take a stand against
bullying and other destructive behaviors. The program
outlines several practical ways to deliver the program fo
the maximum number of students. It includes creative
lessons and activities designed to build a caring school
climate both school-wide and within individual classrooms.
The BPHS program builds on research that documents a strong
correlation between feeling a sense of community and feeling a sense of
safety (Bhuestein, 2001).

Program Implementation Guide High School
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Challenge #2: Social Structure

Cligues and peer groups that define the social structure of high schools
can contribute to high rates of bullying and harassing behaviors and a
climate of intolerance for others.

The social structure of high schools often contributes to the high rates of bullying
and harassing behaviors prevalent in many schools. Rigidly established cliques and
social hierarchies can contribute to a hostile climate of intolerance and exclusion.
Although groups are a natural and inevitable part of high school culture, problems
arise when some groups have more power and status over others, and they abuse
that power by humiliating, harassing, and tormenting those who are different.
Sadly, it is not just the students who perpetuate these rigid social structures and
power imbalances. Often adult personnel and various school policies reinforce
a lack of respeet for differences by favoring certain groups and discounting or
disrespecting oihers. This creates a negative and unhealthy school climate that
often tolerates bullying, harassing, and other aggressive behaviors.

Solution

A key concept of the BPHS program is the development of a safe and respectful
school climate that provides all students and groups with a sense of power, respect,
and acceptance. The program encourages educators to examine the social structure
of the school and to closely look at policies and traditions that may support power
imbalances that lead to the acceptance of bullying and harassing behaviors. The
student curriewlum focuses on empowering studentis to take a stand for kind and
fair treatment of all students. A heavy emphasis is placed on developing a climate
of respect and tolerance for all members of the school community.

Challenge #3: Developmental Issues of High School Adolescents
Adolescents are learning te balance their need for independence with
their need for a sense of belonging.

Supporfing adolescents who are halancing these two seemingly opposite
developmental needs ecan be challenging for high school educators. It is true that
teenagers are learning to individuate and to navigate through life with less adult
supervision, and many messages they give adults imply that they want to be left
alone. However, the human need for affiliation and a sense of connection is critical
to the emotional and social well-being of a growing adolescent. It is our job as
educators to assist in meeting these needs by creating a school community that
embodies a sense of belonging. Too often, we let go too soon, forgetting that these
voung adults who are driving cars, holding jobs, and preparing for college and
careers also need healthy relationships with adults in the context of a caring schaool

community.

Solution

The BPHS program meets the developmental needs of high school students. The
program focuses on nurturing in students the courage fo think independently,
make healthy decisions, and take a stand for civility, kindness, and respect for
differences. The age-appropriaie lessons stress both the power of the individual to
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make a difference and the importance of working together to build a respectful and
caring community of learners.

Challenge #4: Academic Versus Social/Emotional Learning

High school educators are responsible for providing students the
opportunities for both academic learming and secial/femotional
learning. 7

There are many pressures on high school educators. They are expected not only
to cover curriculum and meet academic standards, but also to prepare students
for postsecondary education; local, state, and national testing; college entrance
exams; and other specific district requirements. With all of these pressures and
time constraints, it is a common but unfortunate pattern for high schools 1o
eliminate programs that focus on social and emotional learning. However, itigsthe
responsibility of the school staff to teach students a variety of skills including the
cocial and emotional skills necessary for success in life. The brainis a “social brain,”
and students’ learning is influenced by their social interactions, environment, and
relationships (Caine & Caine, 1997). A single focus on academics does not meet the
needs of our students, nor does it fulfill our obligation as educators.

Solution

The BPHS program is designed to assist educators in teaching students the
social skills they need to be successful in life. The lesson plans and activities are
easily integrated into the daily academic schedule, and specific ideas are offered
throughout the book to weave the program’s concepts into the existing high school
curriculim and structure.

Challenge #5: Prevalent Forms of Bullying and Harassment
Five particular forms of bullying and harassment—sexnal
harassment, sexual-orientation harassment, cyber
bullying, hazing, and dating violence—are especially
prevalent at the high school level and need to be
examined and discussed with students.
These topics may be sensitive and it may be challenging
to address them, but they cannot be overlooked if the goal
is to create a school environment that is psychologically
safe for all students.
¢ Sexunal harassment—An alarming percentage
of high school students report experiencing ongoing
sexual harassment at school. Statistics show that this
form of harassment is perpetrated by both students and adult
staff members (American Association of University Women Educational
Foundation, 2001).
¢ Sexual-orientation harassment—Statistics reveal that gay, lesbian,
bisexual, transgender, and questioning (GLBTQ) students suffer from
serious bullying and harassment in high schools. Gay and lesbian students
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arefrequent targets of bullying at school and are at higherrisk for depression
and suicide (Bluestein, 2001; GLSEN, 2004).

4+ Cyber bullying—Cyber bullying is on the rise among teenagers. Tt
is accomplished through the use of information and communication
technologies such as cell phones, Web sites, and instant messaging. Cyber
bullies can target an unlimited number of vietims with the tap of a key or
the click of a mouse. This form of bullying is especially serious because of
ils anonymous nature.

4+ Hazing-Hazing is another serious form of bullying that takes place at the
high school level and affects members of both organized and nonsanctioned
groups {Hoover & Pollard, 2o00). Hazing is often secret by nature and
difficult to track. The recent increase in publicized incidents and court
cases confirms that hazing is a popular and sometimes condoned form of
aggression.

4+ Dating violence--Dating violence is far too common and can begin
as soon as early adolescence. This form of violence, which includes hoth
sexual and nonsexual aggression, is based on the perpetrator’s need for
power and control over the victim. Recent statistics show that one in five
teenage girls is affected by some form of dating violence (Silverman, Raj,
Mnucei, & Hathaway, 2001).

Solution

The BPHS program teaches both adults and students about all forms of bullying
and harassment. Tncluded in the program are sections that specifically explore the
issues of sexnal harassment, sexual-orientation harassment, cyber bullying, hazing,
and dating violence. Detailed lessons are provided. to raise awareness about these
topices, along with questions and guidelines for facilitating appropriate and sensitive
class discussions and activities. Further, the program includes intervention packets
called HIPs (Harassment Intervention Packets) that are designed to be used as part
of a proactive approach for working with students who have become invalved in
these forms of harassment as bullies or bystanders.

BASIC CONCEFPTS OF THE BPHS PROGRAM
Five basic concepts of the Bully-Proofing for High Schools
program form its foundation and are essential to its

SuUcCess.

1. The program is designed as a
systemic, comprehensive program.
The most effective school safety programs
are comprehensive in nature and address
all systems in the school that affect
the school environment. As Garbarino
and delara state in And Wards Can Hurt
Forever, “The whole system and culture of the
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school is responsible for the continuing harassment and emotional violence
there” (2002, p. x). Successful prevention programs must he deliberately
planned and coordinated as part of an ongoing school-wide process. The BPHS
program includes all the information and materials necessary for high schools
to implement a successful bullying and harassment prevention program. It
addresses all systems in the school and provides guidelines and strategies for all
members of the school community.

¢ The commitment is to school-wide nontolerance for all bullying, harassing,
and violent behaviors.

4 The plan involves all systems in the school and includes materials for
implementation at all levels—school-wide, classroom, and individual.

¢ Success depends on the participation of all members of the school
community—students, staff, administration, parents, and community
members.

2. The primary focus of the program is the development of a safe and
respectful school climate. The BPHS program is designed to build a positive
and respectful schocel climate that feels safe and welcoming for all members
of the school community. This requires broad efforts to improve the overall
school culture as well as specific efforts to deal effectively with bullying and
harassment issues. The program is based on the commitment to the gradual and
ongoing process of change.

4 Guiding the process of climate change is the main goal.
¢ The program includes the development of school-wide rules, expectations,
and policies in order fo develop a safe and respectful schoal climate.
4 The program is viewed as a gradual, ongoing effort.
3. A key component of the program is the creation of awareness,

acceptance, and respect for differences among students.
The theme of respecting others is an integral part of all

lessons and activities in the BPHS program. Critical-
thinking activities are provided to teach students about
acceptance and respect for diversity and how they
relate 1o the reduction of bullying and harassment in
their school. Providing students with opportunities to
break down barriers and create meaningful connections
with others begins the process of developing acceptance
and respect for everyone.

4 Thefocusis on creating a school climate where exclusion and discrimination
are neither acceptable nor tolerated.

¢ One goal is to explore the meaning of diversity and to understand that
diversity inchudes many different buman characteristics.

¢ Lessons emphasize the value of diversity and guide students o work
together to create a caring community based on their commonalities rather
than their differences.
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4. The BPHS program includes training in the skills and knowledge
base necessary to deal effectively with the dynamics of bullying and
harassment. Included in the program are the specific skills and strategies
to be used by all members of the school community to handle bullying and
harassment behaviors effectively. The student curriculum includes practical
lessons that are developmentally appropriate for high school students and that
emphasize the importance of taking a stand for self and others. A complete staff
training curriculum is outlined that includes information and interventions
needed by educators to understand and intervene in bullying situations. A
common vocabulary is emphasized throughout the enrricnlum as a framework
for addressing the issues by all members of the school commumity.

4+ Common vocabulary and strategies for system-wide use are introduced.

4 Included are student and staff training curricntums and interventions for
support personnel,

4 The concept of taking responsibility for self and. others is emphasized.

5. The BPHS program emphasizes the transformation
of the silent majority inte the caring
commaunity of students and staff
who take a stand for a safe and
harassment-free school. A unique
component of the BPI{S program is that it
focuses on the 85% of students in a school
whao are neither bullies nor victims, but who
are in the role of bystander and make up the
silent majority. These students want their school to
be safe and harassment-free, but they do not know how or are afraid to reclaim
their power. The BPHS program views this group of students as the school’s
most valuable resource and the foundation of a safe school community.

4 The focus is on empowering and mobilizing the silent bystanders to become
the caring majority in the school.

4 The goal is to shift the power from the bullies to the caring community
members. '

4 The building of a caring community becomes the foundation of a safe and
respectful school environment.

OVERVIEW OF THE CONTENTS

Bully-Proafing for High Schools offers a complete plan for the implementation of a
comprehensive bullying and harassment prevention program for high schools. The
BPHS materials are divided among three manuals:

Book One: Program Implementation Guide

This book is designed for any staff member who will be participating in the
design and implementation of the high school program. Book One contains all the
information necessary to empower and edvcate the high school staff about the
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program. It provides detailed information about the comprehensive program and
outlines all the necessary components for designing a successful program. Book
One contains nine chapters and a list of resources:

¢ Chapter 1: Program Overview—This chapter addresses the critical

reasons for addressing bullying and harassment at the high school level
and the unique challenges high schools face in creating psychologically safe
school enviranments. The chapter also outlines the basic concepts of the
BPHS program.

Chapter 2: School Climate—This chapter discusses the process of
creating a respectful, caring high school community. It describes the
important systemic changes that are involved and outlines the guiding
principles of community development. Included in this chapter are useful
materials for teachers on how to conduct classroom meetings, maximize
“teachable moments,” and integrate program concepis throughout the
curriculum.

Chapter 3: Respect for Diversity—This chapter discusses diversity and
the importance of creating respect for diversity as an important component
of safe schools. Information is included on the correlation between
intolerance and incidents of bullying and harassment. Practical suggestions
are included for promoting and encouraging respect for diversity in high
schools.

Chapter 4: Basics of Bullying and Harassment—This chapter
presents all the basic information about the bullying and harassment
dynamic, inelading definitions, forms of bullying and harassment, and the
differences between normal conflict and bullying. Included is detailed and
usefulinformation about forms of harassment that are prevalent at the high
school level, including sexual harassment, sexual-orientation harassment,
cyber bullying, hazing, and dating violence. This chapter is repeated in
Book Two and Book Three. , .
Chapter 5: Who Are the Players?—This chapter includes detailed
information about the key players in the bullying and harassment
dynarnic—the bullies, bully-victims, victims, and bystanders. Exphasis
is placed on the importance of mohilizing the bystanders to take a stand
against negative behaviors. A special section is inchided in this chapter
about groups of students who can be especially vulnerable to bullying and
harassment. This chapter is repeated in Book Two and Book Three.
Chapter 6: Implementation of the BPHS Program: The Ten Basic
Flements—This chapter outlines the ten basic elements of successful
program implementation in an easy-to-use format. Each element is
discussed in detail and is followed by a checklist to help guide staff members
through the planning process.

Chapter 7: Staff Training—This chapter provides a complete outlinefora
six-hour staff presentation on the BPHS program. An outline that describes

Program Implementation Guide High School

1

CHAPTER 1



CHAPTER 1

12

each step of the presentation is followed by the activities, PowerPoint slides,
handouts, and other supporting material associated with each step.
Chapter 8: Writing Anti-Bullying/Harassment and Discipline
Policies—This chapter covers all the information necessary for schools
o write an effective anti-bullying and anti-harassment policy, including
an easy-to-use table that ontlines all the important steps to consider when
writing a policy. It also describes the basic principles of discipline in the
BPHS program, including practical suggestions for combining no-nonsense
and prosocial consequences when working with students.

Chapter 9: Sample Anti-Bullying/Harassment Policies, Inter-
ventions, and Letters—This chapter includes valuable ready-to-use
materials for schools implementing the BPHS program, including samples
of anti-bullying laws and policies from states and school districts arcund
the country. Also included is a sample of a comprehensive high school
anti-bullying/harassment policy that schools can vse te guide their own
efforts. Other materials provided include samples of incident report forms,
behavior contracts, acknowledgment forms, and various letters to parents.

Resource Guide-—The resource section inchudes suggested book titles,
videos, and Web sites on topics related to bullying prevention for students,
educators, and parents.

Book Two: Student Curriculum

Book Two is designed for school personnel who will be delivering the BPHS lessons
to the students. This bock contains the complete student curricuhzm for ninth
through twelfth grades, specific ideas for curriculum delivery, and a proposed
matrienlation schedule. Additionally, valuable information is provided for stafi
members about ways to creafe caring classroom climates that inspire students to
become empowered to create a respectful and caring school community.

The BPHS student curriculum consists of three elerents:

¢
'S
¢

Six lessons per grade level, one per curriculum topic
Age-appropriate activities to enhance the teaching

Follow-up/enrichment ideas (optional)

These are the six curriculum topics:

4

LR I .

Building a Safe, Respectful, and Caring Classroom Climate
Basics of Bullying and Harassment

The Players Involved

Student Strategies/Taking a Stand

Accepting Differences/Embracing Diversity

Putfing It All Together
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Book Two contains six chapters:

v > > >

Chapter 1: Basics of Bullying and Harassment
Chapter 2: Who Are the Players?
Chapter 3: Creating a Positive, Productive Classroom Climate

Chapter 4: Effective Grouping Strategies

¢ Chapter 5: Delivering the Student Curriculum

¢

Chapter 6: The BPHS Curriculum

Book Three: Strategies and Interventions

This book is designed for all adults in the school community. Book Three contains
strategies and interventions to use with victims, bullles, bystanders, and parents.
It also includes comprehensive information about bullying and harassment in
unstructured areas throughout the school and in school venues for clubs, activities,
and athletics. Chapter 4 contains the Harassment Intervention Packets (HIPs),
which are important components of the program that can be used both to educate
students in bullying prevention and as a prosocial consequence for bullying
behaviors. Book Three contains eight chapters:

¢

o b > > b

Chapter 1: Basics of Bullying and Harassment

Chapter 2: Who Are the Players?

Chapter 3: Warking With Bullies and Bystanders

Chapter 4: The Harassment Intervention Packet (HIP)

Chapter 5: Specialized Harassment Intervention Packet Inserts
Chapter 6: Working With Victims

Chapter 7: Working With Parents

Chapter 8: Systems Beyond the Classroom

Pragram Implementation Guide High School
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Builying and Harassing Behaviors

Physical Aggression
Pushing Kicking Punching Committing Threatening with
Shoving Hitting Stealing demeaningar  aweapon
humiliafing b gicting bodi
Spitting/objects Tripping Knocking physical acts, harm = ¥
Throwing chjects Pinching possessions but acts t.hat are
o ; down, off desk not physically
Hiding property Slapping harmful (e.g.,
de-panting)
Social/Relational Aggression
Gossiping Settingup tolook Settinguptotake Socialrejection  Threatening with
Embarrassing foolish the blame Maliciously ;o:tal isolation
. . Spreading Excluding from excluding Y peer sroup
Giving the silerrt P
treatment FUDICrS the group Manipulating Humiliating
. Making ride Publicly social oxder on a school-
Ienoring i : wide level
comments embarrassing to achieve {e.2., choosing
Laughing at followed by Taking over rejection hon:l,eooming
justification - -
A space (haliway, Malicious ramor candidate asa
orinsmeere hunch table, mongering joke}
apology seats) ’
Verbal/Nonverbal Aggression
Mocking Teasing about Teasing about Ethnic slurs Threatening
Name calling clo‘thmg or appearance Slamming books aggression
o possessions Slander against
Writing notes . Writing graffiti property or
Insuliing . 7
Rolling eyes ) Swearing at possessions
Making put- someone Threatenine
Making downs Taunti Ei'i ening
disrespectful aunting ;iod?ln'c]i or
and sarcastic OCLy harm
comments
Intimidation

Defacing property or clothing
Invading one’s physical space
by an individual or crowd

Pukblicly challenging someone
to do something

Stealing/taking possessions
(lunch, clothing, books)

Posturing (staring, gesturing,
strutting)

Blocking exits

Taking over a space {hallway,
lunch table, seats)
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Extortion

Threatening coercion against
family or friends

Threatening bodily harm

Threaiening with a weapon

{continued)



Student Reflection Sheet: Part 1 (to be completed before reading HIP)

Name Grade Date

1. Describe the incident. Discuss only your participation, behavior, and actions.

2. How many times has-a teacher, administrator, counselor, bus driver, or other
achool employee spoken to or disciplined you for bullying, harassing, or
intimidating behaviors?

This is the first time Three or more times
Two times More times than I can recall

3. Review Handout 9.16, Bullying and Harassing Behaviors, in this packet, and
cirele the form(s) of bullying or harassment you took part in. Below, specifically
describe your behaviors in each circled category.

Physical aggression

Social /relational aggression

Verbal/nonverbal aggression

Intimidation

Racial, religious, ethuic
harassment

Sexnal harassment

Sexual-orientation harassment

Electronic/eyber bullying

Hazing

Iljating violence

4. Complete Handout 9.17, Frequency Chart, which follows the Bullying and
Harassing Behaviors chart.
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school years. Students are harassed and buallied every day in schools across the
nation. By high school, students can be firmly entrenched in their roles, with bullies

well established and even part of the “in crowd,” and viciims and bystanders compliant

and convinced that bullying is an inevitable part of school life. It is at the high school level

that the consequences of bullying can be especially severe. Victims suffering from physical, so-
cial, and emotional distress are often depressed, angry, and academically impaired. Worse, those
feelings of humiliation and rejection can lead to suicide or “bullycide”—tragic events we hear about
far too often in the news. Bystanders suffer, too. Students who ignore or encourage bullying for fear
of rejection or retaliation by perpetrators are left with feelings of guilt and low self-esteem that can
last a lifetime.

Bully-Proofing for High Schools is a program that helps high school professionals create safe, respeciful
environments where students can focus on learning. Through the highly successful techniques of the
Bully-Proofing series, and with a focus on nuances specific to high school culture, students are taught
to form a “caring majority” that, in a sense, “stands up” to bullies with unified intolerance to harassing
behavior, respect for diversity, and a common desire to improve the climate within their school,

This Program Implementation Guide Book, one of three books in the program, was designed for
professionals who lead the implementation effort at their school. Everything needed to educate
and train high school staff for a successful program is here—from current research and the
basics of the bullying dynamic to training materials like PowerPoint slides and handouts.
Staff will also learn to write effective anti-bullying policies with the help of

samples and step-by-step guidelines.
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