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Social and emotional skills give

children a strong foundation
for learning

The Second Step program gives educators the
tools they need to help children succeed. Research
shows that teaching social and emotional (SEL)
skills, such as empathy, impulse control, problem
solving, and emotion management, results in better
attendance, improved academic performance, and
fewer behavioral problems.

How do SEL skills increase | What's the evidence for the

student achievement? Second Step approach?
Research shows important connections between The Second Step curriculum is based on more
children’s social and emotional skills and academic than 20 years of extensive research about social
achievement. According to the Collaborative for development and aggression prevention. The
Academic, Social, and Emotional Learning (CA- program has been shown to reduce problem
SEL), “Social and emotional learning has been dem- and aggressive behaviors and peer rejection.
onstrated to increase mastery of subject material It can be effective with students across socio-
and motivation to learn; to reduce anxiety, enhance economic and racial backgrounds and
attention, and improve study skills; and to increase geographic settings.
commitment to school and the time devoted to
schoolwork. Social and emotional learning has also Research also shows the Second Step curriculum is
been shown to improve attendance and graduation linked to significant improvements in social and
rates...while it reduces suspensions, expulsions, and emotional knowledge and skills and prosocial
grade retention.” attitudes and behavior. The program addresses

important risk factors, such as early antisocial
Research also shows that strong emotions, such as behavior, peer rejection, and impulsivity, and
anxiety and anger, can interfere with the ability to protective factors, such as social skills and
remember and understand information, The skills school connecteduess. These factors affect
taught in the Second Step program help students adolescent school droput, high-risk sexual
manage emotions that interfere with learning and activity, substance abuse, and violence.
concentration, persevere in the face of academic
challenges, and work cooperatively with teachers The most recent Second Step study appears
and peers. in the March--April 2005 issue of the Journal

of Applied Developmental Psychology.

In the study:

» Teachers indicated a 78 percent improvement

Need funding to purchase programs? : :
ng o p programs in student social competence.

Visit www.cfchildren.org for funding information, .
resources, and FAQs, : ® Students required 41 percent less adult

intervention for minor conflicts.
» Students were 42 percent less aggressive,




How does the program work?

The Second Step program is easy to use. Each lesson is
delivered via a fully scripted lesson card based on a story.
This story format makes it easier for children to discuss
feclings and gives them concrete ways to understand complex
social-skills concepts. Children acquire language and
communication skills while learning to solve problems,

get along with others, and identify feelings.

The program keeps students engaged and participating
actively. Through group discussion, role-plays, hands-on
activities, songs and puppets {Pre/K}, video vignettes (grades
1-5), and posters, the Second Siep program meets the needs
of a variety of learners.

Do you offer support and training?

With our free ongoing program support, you can contact us
to ask a simple question or to seek solutions to challenges.
Our program support speciatists witl share strategies, provide
resources, and guide you from program launch through evalu-
ation. We're committed to your success every step of the way!

We highly recommend staff training to maximize your 5 econd
Step success. Regional and on-site trainings are informative,
affordable, and fun. Youw'll learn to teach the program effectively,
gain useful tools and best practices, and discover how to adapt
the program to your specific needs. Find complete training
information at www.cfchildren.org.

is the program available in Spanish?

Segundo Paso Spanish-language supplements for Pre/K-grade
S are designed to be used with the English-language version to
help Spanish-speaking students fearn and acquire Secord Step
skills. Materials include translated lessons, classroom videos
dubbed into Spanish for grades 1-5, translated puppet scripts
and song lyrics for Pre/K, Spanish-language lecters for parents,
and classroom posters.

Lessons are typically taught once a week by the classroom
teacher, who then models and reinforces the skills with
students on a daily basis. Pre/K lessons take 20-30 minutes to
teach; grades 1-$ lessons take 30-45 minutes. The program
has the greatest success when it is taught schoolwide.

How are families involved?

When schools and families work together, social and
emotiona! skills are reinforced at home and in school. The
Second Step Family Guide introduces parents and caregivers
to the skills their children are learning in school through six
sessions that include engaging videos, lively discussions, and
helpful handouts. The Family Guide is also available

in Spanish.




What's in a kit?
Preschool/Kindergarten kit:

Each kit includes:

¢ 25 11" x 17" fully scripted photo-lesson cards
* 3 unit cards for teachers ‘

® Teacher’s and Administrator’s Guides

* 3 colorful classroom posters

¢ 2 puppets: Impulsive Puppy and Slow-Down Snail
® Be-Calm Bunny

¢ Set of 80 Hearts

* Original Sing-Along Songs CD

* Second Step Family Overview DVD
s Free ongoing program support

Grades 1-5 kits:
Each kit includes:
e 11" x 17" fully scripted photo-lesson cards
Grade 1: 22 lessons
Grade 2: 17 lessons
Grade 3: 15 lessons
Grade 4: 22 lessons
Grade §5: 22 lessons
» 3 unit cards for teachers
s Classroom DVD
* Teacher’s and Administrator’s Guides
* 3 classroom posters
* Second Step Family Overview DVD
* Free ongoing program support

Online video previews: www.ctchildren.org/sspksvideo

For pricing information and to order: www.cfchildren.org/order
Phone: 800-634-4449, ext. 200 « FAX: 206-343-1445

Teach Second Step skills from preschool through middle school

The Second Step program starts at preschool and continues through middle school, 50 you can support social
and emotional learning across your school district. For information about our NEW middle school program,
Second Step: Student Success Through Prevention, or our other programs and services, please visit our Web
site or call our Client Support Services department at 800-634-4449, ext. 200.

Additional Committee for Children programs

Steps to Respect® ' Woven Word®: Talking About Touching®:

A Bullying Prevention Program - - Early Literacy for Life A Personal Safety Carriculum

{Elementary School) _ ) {Preschool and Kindergarten} : (PrcschoalfGrade 3 .

The Steps to Respect program engages *- - . The Woven Word program promotes The Talking About Touching Iﬁfogram creates

the entire schiooi community in creating a - emergent literacy in young learners while a safe context for discussion of the sensitive .
safe and respectful learning environment: _ strengthening rheir social and emotional skills subject of child sexual abuse, This rules-based . -
through staff trainings, student lessons, - in'school and at home through a shared- approach helps teachers and families work -

_and parent workshops. A 2005 research .- reading technique called dialogic reading, together to keep children safe.
study showed that the program reduced b : o : T
playground bullying by 235 percent SN




Second

A Violence Prevention Curriculem &R

Unit I: Empathy Training
Lesson Titles
Lesson 1: Setting the Stage for Second Step Study

Lesson 2: Feelings

Lesson 3: More Feelings

Lesson 4: We Feel Feelings in Our Bodies
Lesson 5: Feelings Change

Lesson 6: Same or Different?

Lesson 7: Accidents
Lesson 8:1 Care
Lesson 9:1 Help

Unit Ii: Emotion Management

Lesson 1: Strong Feelings

Lesson 2: Calming Down Strong Feelings
Lesson 3: More Ways to Manage Strong Feelings
Lesson 4: Dealing with Waiting

Lesson 5: Dealing with Not Getting What You
Want

Lesson 6: Am I Angry?

lLesson 7: Dealing with Being Hurt

Unit II1: Problem Solving

Lesson 1: Deating with Losing Something
Lesson 2: Dealing with Distractions

Lesson 3: Interrupting Politely

Lesson 4: Fair Ways to Play

Lesson 5: Dealing with Having Things Taken Away

Lesson 6: Dealing with Name-Calling

Lesson 7: Learning to Have Fun with Our Friends
Lesson 8: Joining In

Lesson 9: Keeping Second Step Skills Going

Scope and Sequence
for Preschool/Kindergarien

Lesson Topics

Introduction of the Second Step program and establishing rules for
listening.

Using physical clues to identify others’ feelings.

Using situational clues to identify others' feelings.

Using physical clues to identify our own feelings.

Understanding that people’s feelings about a situation can change.

Understanding that others can have different feelings about the same
situation.

Understanding that some actiens are accidental.
Using words and actions to show that you care.
Understanding that helping is a way to show that you care.

Understanding that feelings vary in strength.

Applying the ways to calm down to manage strong feelings.
Understanding more ways to manage strong feelings.
Identifying calming-down strategies to manage strong feelings.
Applying the ways to calm down to deal with disappointment.

Identifying how anger feels in the hody, and recognizing the need to
calm down.

Finding ways to calm down and understanding what to do when
accidentally hurt.

Introduction of the problem-solving steps.
Using problem solving to deal with distractions.
Demonstrating polite interruptions.
Undarstanding solutions to promote fait pay.

Using calming-down and problem-solving skills to deal with having
something taken away.

Using problem solving to deal with name-calling.
Understanding that fair ways to play promote fun.
Understanding and applying the joining-in steps.
Reviewing the Second Step program.

© 2002 Committee for Children

1-800-634-4449, ext. 200 « www.cichildren.org




Second YT

A Viofence Prevention Curriculum SEEiES

Unit I: Empathy Training

Lesson Titles

Lesson 1: Introduction to Empathy Training
Lesson 2: Identifying Others’ Feelings
Lesson 3: Looking for Mare Clues

Lesson 4: Identifying Our Own Feelings
Lesson 5: Communicating Feelings

i Lesson 6: Similarities and
Differences

o Lesson 7: Feelings Change
Lesson 8: Predicting Feelings

Scope and Sequence fdr Grade 1

Lesson Topics
Introduction to the Second Step program and group discussion skills.

Using physical and verbal clues to identify others’ feelings.
Using situational, physical, and verbal clues to identify others’ feelings.
Exploring how internal and external clues help us recagnize our own feelings.

Finding and sharing with a trusted, empathic adult as a way of coping with
uncomfortable feelings.

Recognizing that people can have different feelings about the same situation.

Exploring how peaple’s feelings can change.

Predicting others’ feelings as a result of our own or others” actions.

Unit Il: Impuise Control and Prablem Solving

Lesson 1: Introduction to Impulse Controt
and Problem Solving

Lesson 2: Stop, Calm Down, and Think

Problem and Generating Solutions

% Lesson 4: Choosing, Using, and
Evaluating Selutions

Lesson 5: Interrupting Politely
Lesson 6: Ignoring Distractions

Lesson 7: Dealing with Wanting So'mething
That Isa't Yours

Unit lll: Anger Management

Lesson 1: Introduction to Anger Management

Lesson 2: Anger Buttons

Lesson 3: Calming Down

Lesson 4: Self-Talk

Lesson 6: Dealing with Name-Calting and
Teasing

Lesson 7:.Keeping Second Step Skills Gaing

Defining impulsive behavior and overcoming troublesome social situations
using probtem solving.

Reducing impulsive behavior using calming-down techniques so problem
solving can occur.

Defining problems and brainsterming possible selutions.
Selecting a fair, safe, workable solution and then trying and evaluating it.

Controlling impulsive behavior by selecting an appropriate time to interrupt.
Ignoring distractions using problem solving.

Using sh'aring, trading, and taking turns as acceptable means for dealing
with wanting something that isn’t yours.

Recognizing signs of anger and identifying reasons for controtling anger.

Recognizing external events and internat thoughts that may trigger angry
feelings.

Reviewing and practicing relaxatfon techniques that help reduce feelings of
anger.

Using positive self-statements that can increase success in pressure situations.

Staying out of a fight by applying anger-management technigues and the
probiem-solving strategy.

Applying problem-solving techniques to deal with name-cailing and teasing.

Applying Second Step knowledge in a project shared with peers.

© 2002 Committee for Children

1-800-634-4449, ext. 200 o www.cichildren.org



Secon

& Violence Prevention Curricolum B

Unit I: Empathy Training
Lesson Titles

12, Lesson 1: Empathy Training—
Skill Overview

" Lesson 2: Feeling Proud

Lesson 3: Preferences
Lesson 4: Cause and Effect
Lesson 5: Intentions

Lesson 6: Fairness

Scope and Sequence for Grade 2

Lesson Topics

Overview of the basic concepts of empathy: recognizing feelings, taking
others’ perspectives, and responding empathically to othets.

Exploring what makes us feel proud and how people’s feelings can change
about a situation. '

Recognizing that people‘s preferences vary and can change over time.
Learning how one's actions can affect another person.

Being aware of not attributing hostile intent.

Recognizing others' rights and offering fair solutions to a probtem.

Unit II: impuise Control and Prohlem Solving

3/, Lesson 1: Impulse Control and
Problem Solving—Skill Overview

Lesson 2: Asking for Help in a Respectful
Way

Lesson 3: Joining a Group
Lesson 4: Playing a Game
Lesson 5: Asking Permission

Lesson 6: Apologizing

Unit IIl: Anger Management

Lesson 1: Anger Management—
Skill Qverview

Lesson 2: Dealing with Crificism
Lesson 3: Dealing with Being left Qut

Lesson 4: Dealing with Consequences

Lesson 5: Keeping Second Step Skills Going

Overview of impulsive behavior, calming-down techniques, and using

-prablem solving.

Learning to ask for help politely and patiently.

Joining an activity at the right time in a friendly way.
Exploring sportsmanship skills.
Controlling impulses and using problem solving to ask permission.

Getting along with others by making an apology and offering to make
amends.

QOverview of anger signs, events triggering anger, and the anger-management
process.

Dealing with criticism using the problem-solving process.
Dealing with being left out using the problem-solving process.

Determining responsible behavior in dealing with the consequences of one's
actions.

Applying Second Step knowledge in a project shased with peers.

© 2002 Committee for Children
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Secondy

A Violence Prevention Curriculum S

Unit I: Empathy Training
Lesson Titles

A5 Lesson 1: Empathy Training-—
Skill Overview

~ Lesson 2: Conflicting Feelings
Lesson 3: Active Listening
Lesson 4: Expressing Concern
Lesson 5: Accepting Differences

Scope and Sequence for Grade 3

Lesson Topics

Overview of the basic concepts of empathy: recognizing feelings, taking
others’ perspectives, and responding empathically to others.

Understanding that people can have conflicting feelings about a situation.
Identifying and practicing active-listening skitls.

Showing concern for another person.

Understanding that while everyone is different, people are also similar.

Unit iI: Impulse Cbntrol and Prohlem Solving

5w Lesson 1: Impufse Controt and
Problem Solving—Skill Overview

Lesson 2: Making Conversation
Lesson 3: Dealing with Peer Pressure

Lesson 4: Resisting the Impulse to Steal
Lesson 5: Resisting the Impulse to Lie

Unit II: Anger Management

j5s Lesson 1: Anger
Management—Skill Overview

Lesson 2: Dealing with an Accusation
Lesson 3: Dealing with Disappointment
Lesson 4: Making a Complaint

Lesson 5: Keeping Second Step Skills Going

Overview of impulsive behavior, calming-down techniques, and using
problem solving. '

Initiating, continuing, and ending a conversation in a friendly way.

Resisting peer pressure using assertive refusal skills and a problem-solving
strateqy.

Resisting the impulse to steal by applying a problem-solving strategy.
Resisting the impulse to lie hy applying a problem-solving strategy.

Overview of anger signs, anger-triggering events, and the anger-management
proCess.

' Applying the anger-management process to deal with an accusation.

Identifying pesitive responses for dealing with disappointment,
Using respectful, assertive behavior to make a complaint.
Applying Second Step knowtedge in a project shared with peers,

© 2002 Committee for Children

1-800-634-4449_ ext. 200 » www,cfchildren.org



Second i

A Violence Preveniion Curriculum K

Unit I: Empathy Training
Lesson Titles
Lesson 1: Introduction to Empathy Training

Lesson 2: Preferences and Conflicting
Feelings

Lesson 3: Identifying Others’ Feelings

Lasson 4: Similarities and Differences

Lesson 6: Intentions

Lesson 7: Expressing Concemn

Scope and Sequence for Grade 4

Lesson Topics

Introduction to the Second Step program and group discussion skills.
Recognizing feelings arid how feelings change.

Recognizing that people can have conflicting feelings and different
preferences that can change over time.

Using physical and verbat clues to identify others’ feelings.

Recognizing that people can have different feelings about the same situation.
Understanding how and why people perceive situations differently.

Being aware of not attributing hostile intent.

Showing concern for others.

Unit II: Impulse Control and Problem Solving

Lesson 1: Introduction to Impulse Control
and Problem Solving

Lesson 2: Giving and Receiving Compliments

2, Lesson 3: Identifying a Problem
and Choosing a Solution

ws, Lasson 4: Carrying Out and
Evaluating a Selution

Lesson 5: Making Conversation
Lesson 6: Keeping a Promise

Lesson 7: Dealing with Fear

Lesson 8: Taking Responsihitity for Your
Actions

Unit iil: Anger Management
Lesson 1: Introduction to Anger Management

v, Lesson 2: Getting the Facts
Straight

Lesson 3: Reflection

lesson 4: Deating with Put-Downs
Lesson 5: Dealing with Criticism

Lesson 6: Deating with Being Left Out
Lesson 7: Keeping Second Step Skills Going

Defining impulsive behavior, practicing calming-down techniques, and
overcoming troublesome social situations using problem solving. -

Giving and receiving compliments without being misunderstood.

Identifying problems, overcoming impulsive behavior by brainstorming
possibte solutions, and choosing a fair, safe, workable solution.

Breaking a solution into steps, trying and evaluating the solution, znd
trying a different solution if necessary.

Initiating, continuing, and ending a conversation in a friendly way.
Using problem solving to keep a promise.

Identifying what might be causin'g fear and applying the problem-solving
strafeqy to deal with it.

Taking responsibility for your actiens by acknowledging mistakes, apologizing,
and/or offering to make amends.

Recognizing anger signs and anger buttens and using the anger-management
process, ‘

Using calming-down technigues to keep from jumping to conclusions when
solving a probiem.

Using reflection to evaluate performance in pressure situations.

Using the anger-management and problem-solving processes to deal with
put-downs. :

Identifying coping skilis for dealing with criticism and taking responsihility
for your actions.

Dealing with being left out using the problem-solving process.
Applying Second Step knowledge in a project shared with peers.

® 2002 Committee for Children
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A Vioience Prevention Curriculum 53

Unit I: Empathy Training

Lesson Titles

won Lesson 1: Empathy Training—
Skitl Qverview

Lesson 2: Communicating Feefings and
Giving Support

Lesson 3: Cause and Effect
Lesson 4: Pradicting Feelings
Lesson 5: Fairness

Lesson 6: Active Listening
Lesson 7: Accepting Differences

Unit Il: Impulse Control and Problem Solving

% Lessen 1: Impulse Control and
Problem Solving—Skill Overview

Lesson 2: Resisting the Impulse to Lie
Lesson 3: Deating with Peer Pressure

Lesson 4: Dealing with Gossip
Lessen 5: Resisting the Impulse to Cheat
Lesson 6: Resisting the Impulse to Steal

Unit {Il: Anger Management

Lesson 1: Anger Management—
Skill. Overview

Lesson 2: Dealing with Frustration
Lesson 3: Dealing with an Accusation
Lesson 4: Keeping Out of a Fight

Lesson 5: Resisting Revenge

Lesson 6: Dealing with Consequences

Lesson 7: Making and Responding to a
Complaint

Lesson 8: Goal Setting
Lesson 9: Keeping Second Step Skills Going

Scope and Sequence for Grade 5

Lesson Topics

Overview of the basic concepts of empathy: recognizing feelings, taking
others” perspectives, and responding empathically to others.

Finding a trustworthy, empathic person with whom to share your feelings
and being supportive when others share their feelings with you.

Learning how one’s actions can affect others.

Predicting others’ feelings as a result of aur own or another person’s actions.
Recognizing others” rights and offering a fair solution to a problem.
Identifying and practicing active-listening skills.

Recognizing that everyene is different and finding ways to accept people’s
differences.

Overview of impulsive behavior, calming-down techniques, and the problem-
solving strategy.

Resisting the impulse to lie by applying the problem-solving strategy.

Using assertive refusal skills and the problem-solving strategy to resist peer
pressure,

Recognizing gossip and using the problem-solving strategy to deal with it.
Using the problem-solving strategy to resist the impulse to cheat.
Using the problem-solving strateqy to resist the impuise to steal.

Overview of anger signs, events triggering anger, and the anger-management
process.

Applying the anger-management process to deal with frustration.
Using the anger-management process to peacefully deal with an accusation.

Staying out of a fight by applying anger-management technigues and the
problem-solving strategy.

Applying the anger-management process to resist the impulse to seek
revenge.

Determining responsible behavior in dealing with the consequences of one’s
actions.

Using respectful, assertive behavior to make and respond to a complaint.

Setting goals to improve personal and social skills.

Applying Second Step knowledge in a project shared with peers.

© 2002 Commitiee for Chiidren

1-800-634-4449, ext. 200 o www.cfchlidren.org



Review of Research for the SECOND STEP Pre/K and
Elementary Programs

Violent and aggressive behaviors have been a longstanding public health
concern and the focus of much scientific research since its impact on families,
schools, communities, and individuat lives is significant. Children with poor
social and emotional skills are at risk for developing problems in relationships
(see Coie, Lochman, Terry, & Hyman, 1992), school {(Wentzel & Wigfield,
1998) and throughout childhood and adolescence (Campbell, 1995; Parker &
Asher, 1987).

Problematic behavior becomes less malleable over time (Huesmann, Eron,

[ efkowitz, & Walder, 1984; Tremblay et al., 1992), and there is also
evidence that aggressive behavior often precedes more serious behavior,
such as delinquency, school dropout, and substance abuse (Cairns, Cairns, &
Neckerman, 1989; Cole, Lochman, Terry, & Hyman, 1992; Stattin &
Magnusson, 1996).

Therefore, much attention has been placed on developing prevention
programs that address underlying risk factors and deter the escalation of
problem behavior.

SECOND STEP: A Violence Prevention Curriculum is a universal
prevention program for preschool through eighth grade that is designed to
reduce aggression and promote prosocial behavior.

The SECOND STEP program is grounded in the integration of social learning
theory (Bandura, 1986), social information-processing theory (Dodge, Pettit,
McClaskey, & Brown, 1986), and cognitive-behavioral theory (Kendall &
Braswel, 1985). Concepts and strategies from these frameworks constitute
the three critical skill areas considered crucial competencies for preventing
aggressive behavior and promoting prosocial behaviors: empathy
(Halberstadt, Denham, & Dunsmore, 2001), problem-solving skills (Crick &
Dodge, 1994), and anger management (Eisenberg, Fabes, & Losoya, 1997).

Research on the SECOND STEP program provides evidence that teaching
these three core competencies, combined with teaching and practicing
specific behavioral skills, can prevent problematic behavior (see research
section below).

Empathy

The SECOND STEP program begins with a focus on empathy. Young children
who are better at labeling and describing efrotions (empathy skills) are
better accepted by their peers (Fabes et al., 1994). Empathy also motivates
people to respond in a caring way. Children are more likely to offer help and
emotional support if they can take another's perspective (Carlo, Knight,
Eisenberg, & Rotenberg, 1991; Litvack-Miller, McDougall, & Romney, 1997).



Children's understanding of their peers' intentions may alsc affect their
aggressiveness (Crick & Dodge, 1994).

Empathy skills provide a foundation on which problem-solving and emotion-
management skills are built. The SECOND STEP program covers several key
components of empathy: knowledge about emotions, taking the perspectives
of others, and responding with sensitivity to others.

Research shows that empathy improves children’s social behaviors (Hastings,
Zahn-Waxler, Robinson, Usher, & Bridges, 2000) and academic performance
(Izard, Fine, Schultz, Mostow, & Ackerman, 2001). In addition, young
children who are better at labeling and describing emotions (empathy skills)
also tend to be better accepted by their peers (Fabes et al., 1994).

Impulse Control and Problem Solving

Research shows that aggressive children have deficits in social problem
solving (Dodge & Frame, 1982) because they generate more hostile
attributions and fail to generate prosocial responses to social problems than
their peers (Crick & Ladd, 1990; Rubin, Bream, & Rose-Krasnor, 1991). They
are more certain that aggressive strategies will work, they judge aggressive
strategies as less likely to cause harm, and they have lower expectations that
prosocial strategies will work (Crick & Ladd, 1990).

Furthermore, they may lack the behavioral skills to enact more competent
responses (Dodge et al., 1985). The SECOND STEP elementary curriculum
addresses the six steps to socially competent behavior that are rooted in
Dodge's (1986) social-information processing model. These include:
identifying one's feelings, identifying the problem, brainstorming soiutions,
selecting a solution, carrying out the selected solution, and evaluating the
outcome of the decision.

In the elementary school version, the first three steps are more heavily
emphasized. Two additional elements covered include skills for making and
keeping friends (such as fairness and joining in) and prosocial communication
strategies.

Emotion/Anger Management

Effective emotion management is related to decreased levels of aggression
(Underwood, 1992) and increased levels of social and emotional competence
(for a review, see Eisenberg, Fabes, & Losoya, 1997). A child who is good at
emotion management is one who can deal with strong emotions and express
them in socially acceptable ways (for a review, see Eisenberg, Cumberland, &
Spinrad, 1998).

The emotion/anger management unit introduces children to calming-down
strategies. Children learn to recognize anger triggers and physical signs that
they are angry. Those signs are cues that it is fime to use the anger-
management strategies they learned. They iearn to prevent escalation of



angry feelings by using strategies to relax, like counting, taking deep
breaths, and making helpful self-statements (for example, "I can calm
down"). In the elementary programs, children also learn to apply the
problem-solving steps. Research shows that children can be taught to
manage feelings, such as anger (Nelson & Finch, 2000). Domain-specific
behavior skills in the unit concern events that are typically stressful for many
children, such as being left out, dealing with criticism, and keeping out of
fights.

An expanded review of the research underlying the SECOND STEP program,
titled "SECOND STEP: Preventing Aggression by Promoting Social
Competence," can be seen in the Summer 2000 issue of Journal of Emotional
and Behavioral Disorders.
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